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Pupil premium strategy statement for Christ Church CE Primary School, Surbiton 
 
This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Christ Church CofE 
Primary, Surbiton 

Number of pupils in school  503 

Proportion (%) of pupil premium eligible pupils 7% (38) 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/2022 - 2024/2025 

Date this statement was published 17.12.21 

Date on which it will be reviewed December 2022 

Statement authorised by Tracey Coton 

Headteacher  

Pupil premium lead Ruth James Deputy 
Headteacher  

Emma Norman 

Governor / Trustee lead Carol Buchanan 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £44,345 

Recovery premium funding allocation this academic year £1123.75 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£45,468.75 
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Part A: Pupil premium strategy plan 
Statement of intent 

Our school mission statement is: ‘Have faith, take responsibility, show respect and achieve”, for 
all our pupils. 
 
In order to fulfil our school vision: “To be the best you can be – I can do all things through Christ 
who strengthens me”, Christ Church is committed to ensuring that all pupils are enabled to 
achieve their full potential. Evidence shows that children from disadvantaged backgrounds 
generally face extra challenges in reaching their potential at school and often do not perform as 
well as their peers. We therefore welcome this source of funding through the Pupil Premium 
Grant. 
 
Our Pupil Premium Strategy for the 3 year period focuses mostly on staffing to support our most 
vulnerable children in the classroom. Christ Church’s strategy is divided into three approaches; 
Quality First Teaching for all, targeted interventions and wider strategies support. We identify the 
barriers to be addressed and the interventions required, whether in small groups, large groups, 
the whole school or as individuals, and allocate a budget accordingly. 
At Christ Church C of E Primary School, we are committed to providing a rich educational 
experience for all pupils, giving children the opportunity to achieve their full potential. With the 
love of God and Christian values at the heart of our school, we strive to develop each individual 
physically, creatively, socially and emotionally. 
 
We aim to provide a broad and balanced curriculum, supported by outstanding teaching and 
robust analysis of attainment and progress. Any barriers to learning are quickly identified; 
targeted, monitored interventions are designed to meet individual needs. All children are 
encouraged to participate in a wide range of extra-curricular activities, which will further 
develop their learning, social skills and confidence.  
 
This purposeful approach, tailored to meet individual children’s needs, is aimed towards closing 
the attainment gap between children who receive PPG funding and their peers. Early intervention 
ensures that our pupils are secure with spoken language, English and numeracy. We strive to 
focus on developing children’s personal and social skills and work closely with parents in order 
to maximise the children’s educational outcomes. We acknowledge the challenges faced by our 
most vulnerable pupils including those who are young carers or have a social worker. Our intent 
is that our disadvantaged pupils can accelerate their progress to achieve and sustain Age 
Related Expectations or better. 
 
 Our provision includes:  

 Quality First Teaching that meets the needs of all learners; 

 Early intervention and small group work and interventions at appropriate points to 

ensure continued progression; 

 Extra-curricular and enrichment activities which help to engage learners be part of their 

own learning  

 Pastoral support and programmes designed to improve behaviour and engagement 

with school where this has become a barrier to learning;  

 An understanding of good mental health and wellbeing to encourage a growth mindset 

and strong awareness of issues around attachment in all children but especially those 

who are most vulnerable (such as children who are looked after or previously looked 

after).  
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Pandemic-related school closures resulted in pupils from disadvantaged 
backgrounds experiencing higher levels of loss than their non-disadvantaged 
peers (1 month more learning loss in reading and 0.5 months more in 
mathematics compared to their non-disadvantaged peers). The effect on 
disadvantaged pupils is equivalent to undoing a third of the progress made in 
the last decade on closing the gap in primary schools (DfE, 2021). 

2 Complexities occur when different inequalities co-exist with children from PPG 
families. Factors such as SEND, EAL, refugee status, racial inequalities and 
disrupted family lives each individually bring their own challenges to accessing 
education consistently on a par with their advantaged peers.  

3 Wide variances exist across the PPG cohort, but, as a whole, low levels of 
parental/carer engagement have meant weaker home-school partnerships 
compared to non-PPG children. Where there is low attendance in school, there 
can be inconsistent attendance at parent consultation meetings or other school 
events.  

4 Differences occur across families, those in receipt of PPG can be socially 
isolated, with fewer quality-of-life-enhancing experiences. They may have 
fewer opportunities to acquire cultural capital compared to their non-PPG 
peers. Children from the PPG cohort can be less likely to believe in an 
aspirational future for themselves or to perceive themselves as being 
successful learners. The provision of cultural capital experiences has been 
impacted by partial school closure to a greater extent in PPG children than 
non-PPG children. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

To close the gap between children whose 
families qualify for PPG funding and their 
non-PPG peers. 
 
 

In-house interventions take place that are 
tailored to meet the needs of our pupils 
targeting specific gaps identified.  
Pre and post-assessments indicate that 
children have made progress in the specific 
curriculum area.  
Specific resources are purchased as required 
for targeted children to enable achievement.  
Catch up funding (such as NTP) and other 
resources  are  closely matched to pupils 
identified as requiring this support.  
Careful timetabling of additional sessions so 
that further gaps in learning are avoided. 
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Targeted academic support provided for 
pupils to achieve or exceed age-related 
expectations. 
 
 

Children at least achieve age related 
expectations as identified in progress data 
and aim to exceed age related expectations 
and sustain this progression.  
Half-termly assessment  identifies whether 
those predicted expectations are impacted by 
any social and emotional needs which could 
be barriers to achieving success  as well as 
identifying those who need further support.  
Vocabulary to be key focus across all key 
stages. Subject knowledge organisers to 
include specific vocabulary that can be shared 
with children in advance of topics eg Roman 
Britain, History, Year 4.   

Children with additional needs and those with 
specific and identified barriers/challenges or 
potential inequality  that can be seen as 
multiple barriers to learning, are monitored 
regularly and information shared with all 
appropriate staff. 
 
 

Children with additional needs and identified 
barriers such as new to the UK (EAL) such as 
refugees and asylum seekers access high 
quality support both in-school and from 
external agencies.  
Early SEND intervention in EYFS will mean 
more  PPG children with SEND achieving the 
GLD by the end of EYFS.  
Children eligible for the Pupil Premium Grant 
with identified  barriers to learning will make at 
least expected progress during the academic 
year 2021-22 and, in some cases, accelerated 
progress.  
Class teachers and teaching assistants 
support individual children and in small groups 
and match learning challenges to their needs. 
SENCo to assess and support children with 
additional needs to ensure that small group 
interventions with highly qualified staff are 
effective. 

Improved parental engagement with school in 
line with our Christian ethos. Class teachers 
engage with parents and carers of their 
children in receipt of PPG funding to ensure 
effective communication channels relating to 
academic or personal wellbeing and in 
understanding individual circumstances.   
 
 

Parents and carers of children who receive 
PPG regularly attend school events (parents’ 
evening, school events - fairs, trips, open 
mornings and class assemblies).  
Class teachers record parental engagement at 
key events such as parents’ evening and open 
mornings to encourage discussion. 
Class teachers encourage and invite parents 
to particular events to enhance the home-
school relationship. 

Improved attendance amongst the PPG 
cohort. 
 

Pupil Premium attendance is in line with non-
pupil premium attendance and at least meets 
the school target of 96.4%.  The number of 
pupil premium pupils with attendance below 
90% (persistent absentees) is reduced.  
Monitored using SIMS data with office staff 
updating SLT regularly. .  

Children experience initiatives in KS1 and 
KS2 which are geared towards addressing 
the cultural capital gap, such as a visit to the 
theatre, an art gallery, or some school-based 
learning tailored to help fill some of the ‘life 
experience’ gaps within the cohort.  

Register of PPG children with action such as 
a visit to the theatre, an art gallery, or some 
school-based learning noted per key stage.  
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Families who qualify for PPG, as well as other 
vulnerable groups within school, are identified 
and offered digital support (such as a Chrome 
book for remote learning)  in order that their 
child/ren are able to complete remote learning 
during any school closures.  
Children to be invited into school as a priority 
part of the Key Worker group.  

Children from within the PPG cohort have 
good attendance in school during closures, 
or are able to turn in their work at a 
comparable rate to the rest of their class. 
Class teacher to contact any families where 
child/ren not regularly turning in work or 
when it falls below the standard of which the 
child/ren is usually capable of (without 
support) in class.  

Increased awareness amongst pupils that 
they are actively and positively engaged in 
shaping their future and that they are able to 
demonstrate ambition for themselves and to 
visualise what success looks like.  
 
Developing self-management, personal 
accountability and pride will build children’s 
self-esteem, ambition and resilience and help 
them to become more successful. 
 
Teacher expectations play a role in shaping 
pupil outcomes and teachers should aim to 
communicate a belief in the academic 
potential of all pupils. 
 
 

Self-reported by children and included in 
pupils’ black books, along with examples of 
work of which they are proud. The books 
also include relevant special occasions and 
pupil voice, such as faith-based celebrations, 
children’s reflections and three goals for the 
academic year, as established in September 
by the child’s class teacher and TA mentor. 
The goals could be broad, such as ‘to 
develop confidence speaking in front of the 
class’, ‘to be able to better keep my temper’ 
or ‘to make my writing neater and more 
legible’. Each goal should have success 
criteria as decided between each child and 
their class teacher/TA mentor, which is 
reviewed every term with the child and their 
TA mentor.   

Children are able to show examples of how 
school has helped them develop during their 
time through initiatives linked to the children’s 
PPG.  

PPG children complete an ‘exit interview’ in 
Summer of Year 6. Spontaneous and 
prompted responses assessed to identify 
whether PPG specific experience initiatives 
were evidenced as part of ‘things that 
helped them during their time at school  

School ensures a ‘PPG first’ ethos, which 
includes increased staff awareness of our 
most vulnerable group of children in terms of 
all areas of school life (curriculum planning, 
being selected for school teams etc).  
School invests in CPD to build teacher and 
TA’s knowledge of how to best support 
children with any disadvantage  

Teachers and TA mentors report improved 
confidence to support children with 
disadvantage. 
Attachment Aware School training and 
consistent use of the schools attachment 
aware toolkit. 

Achieve and sustain improved well-being for 
all pupils particularly those disadvantaged.  

Teachers, Teaching assistants and pupils 
report consistent use of tools to help 
manage well-being and good mental health. 
High participation in a pupil voice survey 
and a parent survey.  
High engagement in lessons, increased 
participation in enrichment activities 
particularly those disadvantaged pupils.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 24,000 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Quality First Teaching  
Phase leader time for mentoring 
ECT’s, Leadership time for RQT 
and ECT training provision. 

£197 

The best available evidence indicates 
that great teaching (Quality First 
Teaching- QFT) is the most important 
lever schools have to improve pupil 
attainment. Ensuring every teacher is 
supported in delivering high-quality 
teaching is essential to achieving the 
best outcomes for all pupils, particularly 
the most disadvantaged. 

1, 2, 4 

High quality of teaching 
reading and phonics for 
all KS1 children 
CPD for early reading and 
purchase of reading scheme 

£815 

Purchase a new DfE validate scheme 
for phonics so that children confidently 
apply phonic knowledge. Their reading  
books that are matched to their phonic 
knowledge. 

1, 2, 3, 4 

Monitoring and 
evaluation of the 
Quality First Teaching 
initiative and the 
inclusion of the 
principles from the  
Recovery Curriculum.  
QFT leadership and project 
training, cover for project leader 
and leadership monitoring  

£161 

Education Endowment Foundation: 
Developing rich, connected schemas in 
the minds of our children is a sure-fire 
way to be able to create, develop and 
embed knowledge. Once one branch of 
a schema has been forged, it acts as an 
arm which reaches out as a hook to 
welcome new knowledge. 

1, 2, 4 

Monitoring our 
curriculum offer from 
EYFS to Year 6 to 
ensure that it is fully 
inclusive and 
represents the 
backgrounds of our 
children in school. 
Subject leader time for all 
teachers and cover. Racial 
Justice project leadership time  

£184 

The annual Reflecting Realities Survey 
from the Centre for Literacy in Primary 
Education (CLPE), which monitors the 
diversity of the UK’s children’s books, 
launched in 2018, when it found that 
just 4% of the children’s books 
published the previous year featured a 
black or minority ethnic character – and 
just 1% had a minority ethnic main 
character. Described as “stark and 
shocking” at the time, the proportions 
have increased in each year since, to 
7% in 2018 and 10% in 2019, and - with 
5,875 children’s picture books, fiction 
and non-fiction titles published in the 
UK in 2020 – to 15% in 2020, with 8% 

1, 2, 3, 4 
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of titles featuring a minority ethnic main 
character. 

Designated Pupil 
Premium lead/Inclusion 
lead to evaluate PPG  
data, for start and end 
points while at school 
and to note trends and 
areas for improvement. 
Non-contact time for PPG lead  
£50 

School leaders should focus on a small 
number of priorities each year in areas 
that are likely to make the biggest 
difference, with a focus on effective 
implementation. EEF Guide to pupil 
premium.  

  

1, 2, 4 

Designated Pupil 
Premium lead/Inclusion 
lead research different 
strategies to raise 
attainment for PPG 
children and to consider 
which best in class 
approaches to 
implement. Inclusion 
lead to share key 
findings with staff to 
ensure robust CPD 
keeps vulnerable 
learners’ needs front of 
mind for teachers and 
support staff.  
CPD for SLT, LAC  training for 
SLT, QFT training for HT/DHT, 
£170   

Support staff training £140 

Additional TA support in classes  

£10,584 

An effective pupil premium strategy 
requires goal setting, underpinned by 
short, medium and long term outcomes 
needed to reach those goals. The 
ongoing rigorous evaluation of pupils’ 
attainment, barriers to learning and 
needs is essential. 

EEF putting evidence to work – a 
schools guide to implementation 

A focus on the achievement of pupils 
from disadvantaged backgrounds is no 
doubt challenging for school leaders, 
especially given the disruptions and 
impact of Covid-19, but it has never 
been more important.  

EEF putting evidence to work – a 
schools guide to implementation 

 

1, 2, 4 

Recruiting an Assistant 
Head with strong 
background in Inclusion 
who will act as 
specialist school lead or 
champion for both PPG 
families and staff 
Office time and recruitment costs 

£100 

A pupil premium strategy is more likely 
to be effective if school leaders plan 
how to sustain it from the outset and 
monitor practice in an annual cycle. 
School leaders should not assume that 
strategies which have been effective in 
one year will continue to be effective in 
another. 

EEF putting evidence to work – a 
schools guide to implementation 

1, 2,  

CPD for staff to develop 
and build meta-
cognitive and self-
regulatory strategies in 
children. This will help 
all learners, but 
particularly children 
from PPG families.  
Educational Psychologist time, 
£42 

ELSA training, and supervision, 
solution circles with 
professionals £1000 

Education Endowment Foundation: 
There is some evidence to suggest that 
disadvantaged pupils are less likely to 
use meta-cognitive and self-regulatory 
strategies without being explicitly taught 
these strategies. Addressing these 
deficits could therefore encourage these 
children to practise these skills more 
frequently. With explicit teaching and 
feedback, pupils are more likely to use 
these strategies independently and 
habitually, enabling them to manage 

1, 2, 4 
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their own learning and overcome 
challenges themselves in the future. 

Overcoming ‘the word 
gap’ between 
disadvantaged children 
and their peers  
CPD and cover, Interpreter 
costs, Dyslexia resources, £40 

Additional teaching assistant 
support in class £10,584 

 

Oxford Language Report we carried out 
market research with more than 1,000 
teachers. Over half of those surveyed 
reported that at least 40% of their pupils 
lacked the vocabulary to access their 
learning. 69% of primary school 
teachers and over 60% of secondary 
school teachers believe the word gap is 
increasing . While certain pupil groups 
may be more likely to have a limited 
vocabulary, for example those with 
special educational needs (SEND) or 
children learning English as an 
additional language (EAL), in reality the 
word gap is an issue that affects all 
pupils2. We know from other research3 
that the size of a child’s vocabulary is 
the best predictor of success on future 
tests and children with a poor 
vocabulary at five are four times more 
likely to struggle with reading in 
adulthood and three times more likely to 
have mental health issues 

Why Closing the Word Gap Matters: 
Oxford Language Report 2018  

“Though we should be vigilant about the 
impact of the pandemic on pupils in 
English schools, we should also 
celebrate the brilliant work of schools 
who are tackling the ‘word gap’”. Alex 
Quigley from How Schools are Closing 
the Word Gap Oxford Language Report 
2021-22 (OUP) 

1, 2, 4 

Continue to use, 
evaluate and develop 
the Attachment Aware 
toolkit for school  

Educational Psychologist time 
and cover for staff 

Focus on how young people form and 
maintain attachment relationships, 
particularly with key adults (Colley & 
Cooper, 2017; Holmes, 2014) 
• How trauma impacts children’s lives 
through brain structure and performance 
(Anda et al., 2006; Teicher et al., 2016) 
• Relationship with emotion coaching 
and other strategies for helping 
young people to self-regulate their 
behaviour (Gus et al., 2017) 
• Crowded ‘marketplace’ in attachment 
theory. (Bombèr, 2007; 
Cairns, 2006) 

2,3,4 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £13,000 
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Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

National Tuition 
Programme (NTP) 
package of 15 hours per 
vulnerable child, groups 
of 3. 

NTP £800 

Education Endowment Foundation: 
Studies in England have shown that 
pupils eligible for free school meals 
typically receive additional benefits from 
small group tuition. Small group tuition 
approaches can support pupils to make 
effective progress by providing 
intensive, targeted academic support to 
those identified as most at risk of not 
reaching Age Related Expectations. 
Funded through NTP grant). 

 

1, 2, 4  

1:1 conferencing with 
Class Teacher,  NTP 
tutor or PPG champion. 
Individual tuition, Senco support 
£1000 

 

Education Endowment Foundation: 
Studies in England have shown that 
pupils eligible for free school meals 
typically receive additional benefits from 
one to one tuition. Low attaining pupils 
are particularly likely to benefit. 

 

1, 2, 4 

Small group 
interventions 
Precision teaching  for 
individuals £330  

Times tables club £306 

Education Endowment Foundation: 
Small group interventions with qualified 
staff have been shown to be effective. 

 

1, 2,  

CPD for Teaching 
Assistants to support 
children and increase 
their knowledge and 
understanding.  
Additional teaching assistant 
support in class £10,584 

  

Education Endowment Foundation: If 
TAs have a direct instructional role it is 
important they add value to the work of 
the teacher, not replace them – the 
expectation should be that the needs of 
all pupils are addressed, first and 
foremost, through high quality 
classroom teaching. School leaders 
should develop effective teams of 
teachers and TAs, who understand their 
complementary roles in the classroom. 

 

1, 2, 4 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £8,500 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Homework Club 

Teacher time and resources  

£30 

 

Education Endowment Foundation: 
Pupils eligible for free school meals 
typically receive additional benefits from 
homework. However, surveys suggest 
that pupils from disadvantaged 
backgrounds are less likely to have a 
quiet working space, access to a device 
suitable for learning or a stable internet 

1, 2, 3 
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connection. They may therefore receive 
less parental support to complete 
homework and develop effective 
learning habits. These difficulties may 
increase the gap in attainment for 
disadvantaged pupils. Homework clubs 
can help to overcome these barriers by 
offering pupils the resources and 
support needed to undertake homework 
or revision. 

Individual  ELSA 
support 
ELSA support /pastoral support 
weekly and at need £1400 

Education Endowment Foundation: 
According to figures from the 
Department for Education, pupils who 
receive Free School Meals are more 
likely to receive a permanent or fixed 
period exclusion compared to those 
who do not. The most common reason 
for exclusion is persistent disruptive 
behaviour. Pupil behaviour will have 
multiple influences, some of which 
teachers can directly manage though 
universal or classroom management 
approaches. Some pupils will require 
more specialist support to help manage 
their self-regulation or social and 
emotional skills. 

 

1, 2, 3  

Attachment Aware 
strategies  

CPD £50 

From the Attachment Aware Schools 
Award (project work) 

Building Awareness Together  

 Zones of regulation 

 Emotion Coaching 

 Spaces and time to change 

 Transitional objects and 
thresholds 

 Colleague support 

2,3,4 

Group-based ELSA 
support: My 
Space/Socially 
Thinking/Lego 
Club/Lunchtime games 
club 
PPG and non-PPG mixed groups 
and PPG specific groups (of 6 
children per key stage) weekly 
£3000 

Education Endowment Foundation: 
Evidence suggests that children from 
disadvantaged backgrounds have, on 
average, weaker Social emotional 
literacy (SEL) skills at all ages than their 
more affluent peers. These skills are 
likely to influence a range of outcomes 
for pupils: lower SEL skills are linked 
with poorer mental health and lower 
academic attainment. SEL interventions 
in education are shown to improve SEL 
skills and are therefore likely to support 
disadvantaged pupils to understand and 
engage in healthy relationships with 
peers and emotional self-regulation, 
both of which may subsequently 
increase academic attainment. 

 

1, 2, 3, 4 
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Subsidised places in 
wraparound care 
Allocated places for ad hoc and 
regular need £1400 

Education Endowment Foundation: 
Disadvantaged pupils may be more 
likely to be affected by higher school 
absence rates and lower attainment, on 
average, when compared to their more 
advantaged peers. This means 
disadvantaged pupils may be more 
likely to progress through school with 
gaps in their understanding, which will 
affect how quickly and easily they can 
acquire and connect new learning. 

 

1, 2, 3 

Subsidised places on 
school trips or extra-
curricular activities  
Residential trips in years 4 and 6 
and day trip subsidy £2500 

Cultural Learning Alliance: Evidence 
suggests that the cultural capital passed 
on through families helps children do 
better in school. The education system 
values the knowledge and ways of 
thinking developed by acquiring cultural 
capital, both abstract and formal. 

4 

Free or subsidised 
school uniform 
Including some equipment such 
as book bags etc £100 

Education Endowment Foundation: 
Pupils from lower socioeconomic 
households are less likely to be able to 
afford the cost of school uniforms. By 
subsidising the cost of uniform, it 
reduces stigmatism and enables 
disadvantaged pupils to have the same 
experiences as their peers. 

Second Hand uniform available for all 
families to purchase at a nominal price.  

4 

 

Total budgeted cost: £ 45,500 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 

year.  

In June 2020, The Education Endowment Foundation reported in their rapid evidence 

assessment that school closure is likely to have reversed the progress made to close the gap in 

the last decade since 2011. “Sustained support will be needed to help disadvantaged pupils 

catch up. It is highly likely that the gap will have widened when pupils return to school, even if 

the strongest possible mitigatory steps are put in place. Catch-up provision, including 

assessment of lost learning and targeted support, will be essential. However, it is unlikely that a 

single catch-up strategy will be sufficient to compensate for lost learning due to school closures. 

There is a risk that high levels of absence after schools formally reopen poses a particular risk 

for disadvantaged pupils.”  

Our strategy for 2020-2021 was in the context of the impact that school closures, due to Covid-

19, had on attainment and emotional well-being for the children at Christ Church. Resources 

were spent on digital equipment for remote learning and additional resources, teaching assistant 

support in class and participating in the National Tutor Programme on return to full opening of 

school. 

 A Recovery curriculum was completed enabling staff to provide a structure of core 
Maths and English learning alongside PSHE themed sessions to support pupils’ 
wellbeing in their return to school.  

 The Catch up Premium was targeted to provide support and intervention to directly 
close knowledge and skills gaps owing to missed teaching.  Teachers identified the 
gaps as part of regular formative assessment. 

 Curriculum resources and materials that support “catch up” were purchased to help 
closing of significant and identified core learning gaps.  

 Additional teaching staff helped to develop the outcomes of children who have been 
identified as needing “catch up” in their core learning.  

 
Catch Up at CCP: (For all children)  Had a focus on consolidation of basic skills. 

 The core skills which enable successful learning required increased curriculum time 
across all year groups. These included: handwriting, spelling of high frequency words, 
basic sentence punctuation, times tables recall, basic fact recall of the four operations 
and reading skills including comprehension skills relevant to the child’s age. 
Opportunities to sustain writing and stamina to persevere with a written task have been 
areas that have been identified as lost through the lockdown/self-isolation periods.  

 Additional lesson time on core teaching. 

 Reading, writing and maths teaching required increased teaching time in order to cover 
missed learning. With a particular focus on early reading and phonics 

 Phonics in Yr 1 and Yr 2 required increased teaching time in order to cover missed 
learning. Assessment of learning and of basic skills identified major gaps from the 
normal sequence of teaching and revision of those sounds lost over the lockdown 
period. Teachers worked to identify gaps in learning and adapt teaching accordingly.  

 Rebuilding engagement in educational tasks for success and growth mind-set  
 

IMPACT 

 Children are confident to show their learning and secure in what progress they think 
they made. 
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 Intense and time limited catch up sessions focussed on key knowledge and concepts. 
The small intervention groups with identified and targeted support for reinforcing 
knowledge and skills in core areas allowed children time and the opportunity to practise 
what they were learning and to show that they understood. Children enjoyed their 
learning as a whole class as gaps were closing. 

 Class routines were put in place to organise the day and impacted on building 
increased concentration levels of children over time. 

 Pupils who were worried or anxious showed a significant improvement in their attitudes 
towards class routines, friendship groups and learning in general through individual 
sessions from an identified support person for emotional and behavioural support 

 The school maintained the high / positive levels of behaviour that we expect from our 
children through clear but flexible expectations - children found comfort in consistency 
and routine 

 Families had access to external services through referrals where concerns were 

identified including mental health. 

 End of year reports to parents were positive and showed that children were returning to 
learning well and that overall reading was an area of learning that was least affected by 
the school closure as children who had continued to read at home were progressing 
well. Those who did not read at home were supported in class to catch up and keep up.  
 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

N/A N/A 

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. For 
example, about your strategy planning, or other activity that you are implementing to support 
disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding. 
 
1. This year at Christ Church we will be developing a Racial Justice strategy which is rooted in 
equality and will impact on all pupils with difference or disadvantage. It will educate children and 
staff about the importance of representation within many areas of the curriculum and influence 
further cultural capital opportunities for our pupils.   
Over the subsequent two years this strategy will influence and embed understanding and 
tolerance of difference as part of a wider understanding and focus on British Values.   
 
2.The Headteacher is part of a multi-agency working group to develop a Quality First Teaching 
(QFT) Charter for Schools. Our school is involved with the Kingston Project to reflect on the QFT 
in our school and its impact on all pupils. This work will focus on the Rosenshine Principles. 
Schools across all phases want to feel confident and competent that they can understand and 
support the increased level of need in the profile of pupils coming into our school. In response to 
this, we have created a resource in collaboration with schools, health, AfC and the voluntary 
sector to provide schools and professionals with advice and guidance that forms a shared 
understanding and language of what being fully inclusive actually means. The contents of this 
charter is underpinned by the statement of intent that outlines the expectation of what a truly 
inclusive philosophy looks like including the approach to delivering an inclusive curriculum that 
meets the needs of all learners. 
To partner and work alongside the QFT project, Christ Church is linked to the Global Teaching 
Initiative. A ground breaking global programme that will establish an international standard of 
differentiation, to help all teachers to effectively meet the needs of all children in the classroom, 
in a truly inclusive way. 

 


